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Whakapakari 

Strengthening students’ voices 

Building capability and confidence 

to express student voice 

 

• Developing ways of working that 

fit their learning environments 

 

• Receiving and passing on what 

was learned from previous 

cohorts 

 

• Building capability and 

confidence to express student 

voice 

 

• Planning, making offers and 

requests for how student voice 

kaupapa will work during their 

learning 

 

• Tapping into a range of networks 

across communities to inform 

decisions.  

 
 

 

Whakawhanaungatanga 

Building connections with each 

other 

Diverse tauira are involved and 

heard in decision-making 

 

• Tauira and providers are engaging 

in ways that honour Te Tiriti o 

Waitangi 

 

• Any and all tauira are informed 

and taking an active role in 

shaping decisions around learning 

experiences 

  

• Tauira are respected and valued as 

experts at being students now.  

 

• Connections are mutually 

beneficial to students and 

providers. 
 

 

 

Akoranga 

Learning with and from each other 

Tauira and providers work openly 

and transparently 

 

• Tauira and providers know what is 

expected of each other in the 

partnership and are motivated to 

keep working together 

 

• Tauira and providers are learning 

to shape the partnerships, 

measure progress and reflect on 

what improvements can be made 

 

• Maintaining feedback loops to 

share information and updates, 

and reporting regularly on the 

relationship..  

 

 

 

Mahi tahi 

Working together 

Tauira and providers develop ideas and 

solutions together 

 

• Tauira and providers are giving practical 

effect to Te Tiriti o Waitangi 

 

• Tauira and providers are shaping 

engagements together and building 

routines to embed student voice in the 

culture of the learning environment 

 

• Tauira and providers are collaborating in 

partnerships that are mutually beneficial 

 

• There is a tuakana-teina relationship, 

where the one who is ahead or more 

experienced is looking back and helping 

the other move forward; these roles can be 

reversed at any time. 
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1. Whakapapa  
 

 

Te Mana Ākonga  

Born out of the student protest movements of the 1970s, Te Mana Ākonga joins a long line of individuals and rōpū who wanted to 

change the status of ākonga Māori.  

The first examples of this back in the late 19th century were the likes of Tā Apirana Ngata, Te Rangihīroa and Tā Māui Pōmare - 

who were pioneers of their time. Whetu Tirikatene-Sullivan was the first president of the Federation of Māori Students during which 

time Emeritus Professor Whatarangi Winiata was also involved. Ngā Tama Toa included people like brothers Sid and Moana 

Jackson, and shortly after Te Mana Akonga was established.  

Te Mana Ākonga is the National Māori Tertiary Students’ Association and provides a voice for ākonga Māori on issues that impact 

on them within the tertiary-education environment. We focus on assisting rōpū in advocacy, enhancing support services for ākonga 

Māori on campus, and keeping rōpū informed of issues that impact on them at a central government level.  

We are whānau-based, and currently have rōpū (registered members) at all eight universities, and some polytechnics (now 

subsidiaries of Te Pūkenga) in Aotearoa New Zealand.  

Our whakapapa drives us in the mahi that we do, which is ensuring voices of Akonga Māori are heard and integrated as partners in 

the tertiary education system.  
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New Zealand Union of Students’ Associations                                                                                                                                        

The New Zealand Union of Students’ Associations (NZUSA) has a long and proud history of supporting students. Since 1929, 

we’ve tirelessly advocated and represented students in universities and polytechnics across Aotearoa New Zealand.  

Our vision is for an accessible and barrier free tertiary education. We believe that every New Zealander should have the opportunity 

to be whatever they want to be. This means building a universal, accessible tertiary education system ready to support their dreams 

whether they choose university, polytechnic or trades training. 

We believe that education is a public good. This means that the benefits of education aren’t worn by the tauira alone, but also their 

whānau, hapū, aiga, community and nation too. Education is inherently good for New Zealand and crucial to the strength, cohesion 

and advancement of our communities and democracy.  

We are a member-led organisation, comprised of member student associations across universities and polytechnics in Aotearoa 

New Zealand. We are Te Tiriti partners with Te Mana Ākonga and recognise Tauira Pasifika as the national voice for Pacific 

learners. To further strength the student movement, we have established a National Rainbow Students’ Committee and are working 

with disabled leaders to create a national disabled students’ organisation.  
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Tauira Pasifika  

Since the 1960s waves of Pacific families have migrated to Aotearoa in search of educational opportunity for their children.  

Though this journey has been rough, Pacific communities weathered the storms and we have continued to work in our own ways to 

deliver that educational dream.  

Over the last 40 years, Samoan, Tongan, Cook Island and Fijian student communities have championed fono to celebrate our 

culture and achievements in tertiary education.  

As times have progressed there have been some positive and appreciative approaches that acknowledge Pacific in tertiary 

education. Tauira Pasifika have embraced these wins and used them to build confidence across Pacific student communities to 

succeed in tertiary education.  

With Pacific students navigating these waters, our connections have evolved and become stronger. In 2020, five Pacific students 

were elected as presidents to lead their student bodies at all five major tertiary providers in Auckland. This milestone and other 

stories of Pacific resilience and success are testament that we belong in tertiary education and bring a much-needed dynamic to 

decision-making to benefit all those who follow us.  
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Disabled Students 

Roughly one in five New Zealanders identify as having a disability but disabled tauira have felt excluded from the conversation on 
student voice and the tertiary experience.  
 
Despite this, disabled students have driven several achievements in the pursuit of accessible education. For instance, in 1992 the 
Campus Abilities and Disabilities Organisation (CAN-DO) was formed at Victoria University of Wellington. The group, now call the 
Disabled Students’ Association, started a research project about students with disabilities on campus which led to the University 
appointing the first coordinator for disabled students.  
  
COVID-19 suddenly provided the motivation for solutions to some of the requirements disabled students have long fought for, such 
as the ability to learn online, which all students benefitted from. This only serves to highlight the need for a national voice for 
disabled students.  
 
During the year, a framework for a national body has been established, in collaboration with disabled students, NZUSA, and 
disabled persons’ organisations like the Disabled Persons Assembly.  
 
This mahi on strengthening student voice, and disabled students’ involvement in it, has reinforced a national appetite for disabled 
student voice and creates a brilliant pathway for Disabled Students Aotearoa to take off in 2021. It has also provided an opportunity 
to create invaluable relationships and connections, one of the core benefits of student partnerships.  
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Ministry of Education                                                                                                                                                                                                          

The Ministry of Education places learners and their whānau at the centre of everything we do to shape an education system which 

delivers excellent and equitable outcomes.  

The new Education and Training Act recognises and respects the Crown’s responsibility to give effect to Te Tiriti o Waitangi. Other 

legislation and strategies1 set out goals and expectations for how the tertiary education system to deliver these outcomes for all. 

The disruption caused by COVID-19 opened ways of listening to and partnering with tauira that had not seemed possible before.  

Leaders of student networks set up pipelines to hear the concerns of diverse tauira. They brought us timely data, asked questions and 

highlighted gaps about what tauira needed to meet their basic and learning needs. We introduced them to new networks for peer to peer 

engagements, and involved them in our work with other agencies to shape urgent solutions that made a difference to tauira.  

This process of frequent and meaningful encounters and feedback loops helped us understand the current realities facing many tauira 

and their whānau. It gave student leaders a crash course in government systems.  

We found we both preferred this open and mutually beneficial way of working, and the sense of common interests and trust that had 

developed. We didn’t reach perfection, but the changes made a positive difference to many learners’ access to online learning and to 

their financial circumstances.  

As lockdown lifted, student leaders saw the opportunity to share their research, training practices and lived expertise around student 

voice. We saw a way to put learners at the centre of our own practice, strengthening their voice, building stronger connections, learning 

from each other and developing partnerships to realise our goal of a world class, inclusive education system with learners, their whānau 

and communities at the centre

 

1 Tertiary Education Strategy, Kā Hikitia and Tau Mai Te Reo, Action Plan for Pacific Education, Interim Code of Practice for the Pastoral Care of Domestic Tertiary Students.  

http://www.legislation.govt.nz/act/public/2020/0038/latest/whole.html#LMS172253
https://www.education.govt.nz/assets/Documents/NELP-TES-documents/FULL-TES-2020.pdf
https://www.education.govt.nz/our-work/overall-strategies-and-policies/ka-hikitia-ka-hapaitia/ka-hikitia-ka-hapaitia-the-maori-education-strategy/
https://education.govt.nz/our-work/overall-strategies-and-policies/tau-mai-te-reo
https://education.govt.nz/our-work/overall-strategies-and-policies/action-plan-for-pacific-education-2020-2030/
https://www.education.govt.nz/assets/Documents/Pastoral-Care-of-Domestic-Tertiary-Education-Students/Interim-Code-of-Practice.pdf
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2. Whiria ngā rau2 
Student movements are integral to tertiary education in Aotearoa New Zealand. For over a hundred years, students have been 

organising to ensure their voices are heard both within their own institutions and nationally.  

Drawing from our different roots, we are keen to pass on what we have learned to future students and providers.  

This has involved rethinking the meaning of ‘student voice’, with the solo, disembodied, one-way contribution that implies, and 

imagining what it might become in an education system that honours Te Tiriti o Waitangi, and has learners as key partners.  

For us, the harakeke is good way to explain the values that will help the shift we are looking for: from tauira as disembodied ‘voice’ 

to being vital, well supported partners in learning. 

 Hutia te rito 
Hutia te rito o te harakeke 
Kei hea te kōmako e kō? 
Kī mai ki ahau 
He aha te mea nui? 
He aha te mea nui o te ao? 
Māku e kī atu 
He tangata! He tangata! He tangata, hī! 

Pull out the shoot, 
Pull out the shoot of the flax bush 
Where will the bellbird sing? 
Say to me 
What is the greatest thing? 
What is the greatest thing in this world? 
I will say 
The people! The people! The people 

Harakeke3 are strongly associated with whānau. The rito4 represents the growing child at the heart of the harakeke, the leaves 

either side of the rito can be understood as mātua5 and the outermost leaves represent tipuna.6

 
2 Whiria te rau = to weave or fold leaves 
3 Harakeke = flax plant 
4 Rito = central shoot 
5 Mātua = grandparents 
6 Tipuna = ancestors 
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To flourish, partnerships between tauira7 and providers will always be deeply 

rooted in Te Tiriti ō Waitangi, and networks of whānau, community and iwi.  

 

7 Tauira – student, apprentice  

The rito, the most vital part of the harakeke 

represents the continual strengthening – 

whakapakari - of students’ voices so they don’t 

wither and fade.  

Tauira are surrounded by shoots of 

whakawhanaungatanga, akoranga, and mahi 

tahi.   

With whakawhanaungatanga, students and 

providers build connections with each other.  

With akoranga, we learn with and from each 

other.  

With mahi tahi partnerships grow stronger 

through collective experiences and commitment 

to future generations. Over time new shoots may 

grow and existing leaves fall to the ground. 

Tauira and providers may change, but their 

experiences continue to inform partnerships.  

The harakeke draws collective strength from its 

deep roots and the leaves which protect and 

nurture one another. 
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3. Rethinking Student Voice 
A common question student representatives get asked is ‘what do students think?’, suggesting that there is such a thing as a 

single student voice.  

Although there are things that bring us together, we are an incredibly diverse community.  

 
We are parents and grandparents, first in families to enter tertiary education, high school leavers and people retraining.  
 
Some of us were born in Aotearoa, others have recently arrived. We’re domestic and international students, learning at 
home and abroad. 
 
We live with disabilities and are neurodiverse. 
 
We are also workers, full-time, part-time or from time to time.  
 
We learn kānohi ki te kānohi8, and on our own, on campus, at work, at home, remotely, over quite varied blocks of time.  

 
We have similar and different values.  
 
We are whole people, with full lives. Our identities – as tangata whenua, Pacific peoples, disabled people, city dwellers or 
living in the provinces, – and our whānau, hapu, iwi, ‘aiga, and communities are integral to our experiences as tauira.  
 
We are so much more than a disembodied ‘voice’, or a one-dimensional stereotype. We are a rich and diverse community, 
learning and changing all the time.  

 

8 Kanohi ki te kanohi = face to face, in person 
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Our experience, and the Kōrero Mātauranga, show there’s little satisfaction with the quite varied approaches to integrating 
student voice in decision-making. 

 

Inconsistencies usually mean that only some voices are involved in decisions that impact on tauira ability to achieve.  
We see that as a threat to equity in our system and we know we can do better.  

 

The urgency imposed by the global pandemic meant prompt decisions were needed for learning delivery and student 
support. 

 

We heard some outstanding examples of involving students in decision-making and of kaimahi going to extreme lengths to 
make sure individual tauira had what they needed.  

 

We also had a clearer view of the information gaps about what all tauira needed to be successful in their learning and many 
decisions made about students were made without students. 

 

The Interim Code of Practice for the Pastoral Care of Domestic Students requires tertiary providers to have practices for 
“assisting students to be key partners in developing practices that influence their study, their learning environment, and 
pastoral care9”.  

 

The way ‘student voice’ has been defined and used in the past is not enough to meet this new standard as partners 
in decision-making.  

 

 

 

 

9 Education (Pastoral Care of Domestic Tertiary Students) Interim Code of Practice,  
  2019 – Outcome 6 

https://conversation.education.govt.nz/
https://conversation.education.govt.nz/conversations/tertiary-student-voice/
https://conversation.education.govt.nz/conversations/tertiary-student-voice/
https://www.education.govt.nz/assets/Documents/Further-education/Interim-Code-of-Practice-as-tabled-in-the-House-of-Representatives.pdf
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We see that the next phase of this journey is about recognising that each tauira is an expert on their experience of being a 

learner now; that providers have experience in making learners successful; and that whānau, hapū, iwi, ‘aiga, government 

agencies and community organisations have a role in understanding and providing for the different needs of all tauira. 

 

We see the will to work together more meaningfully as ‘key partners’ but a lack of guidance on how this could be achieved in 

authentic ways.  

 

What is covered here is a new way of thinking about partnerships in tertiary education, packaging what students 

know works for us.  

 

It is an offering to inspire kōrero about strengthening student voice, building connections, learning from each 

other, and growing partnerships - with some stories and ways of working to make it real.  

 

 

 

 

Tertiary learning is complex so this mahi is not linear or sequential. Start anywhere and see where it takes 

you.  

Keep dipping into these ideas, making your own improvements as you learn through experience. 

Add new stories and experiences about what works to build partnerships, and reflections on what doesn’t.  

Think about how this mahi can help communities, government agencies, businesses and all those with a 

stake in tertiary education learn to work together with the rich diversity of tauira. 
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4. Progressing from student voice to partnerships 
 

Whakapakari – Strengthening student voice 

When we talk about student voice, we mean involving 

all tauira in shaping an education system that works 

well for them and is equitable for all. It works best when 

it is part of everyday culture –a way of ‘being’ rather 

than simply a thing to ‘do’.  

Growing and strengthening student voice is a core role 

for student networks. But we’ve learned that we can’t do 

this on our own. We need help from providers and 

others so we can be well-informed about decision-

making. We also welcome help with succession 

processes so new tauira– in all their diversity - can be 

ready and confident to serve as leaders and participate 

as partners.  

We are committing to engaging and empowering tauira to partner with providers to reset the rhythm and value of 

student involvement in decision-making and in developing solutions that work for all. 
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Whakawhanaungatanga – Building connections together 

The only people who know what it’s like to be a student now are 

today’s students. We know what works for us and we’re happy to 

share our insights. 

We’d like to know from the get go what information providers need 

from us during our learning, and what decisions we’ll be involved in, 

when and how. It’s too late for consultation when a solution is nearly 

fully formed.  

There are some strong networks of tauira within and across 

providers, and others who are just starting to form and who could 

benefit from more support from providers.  

Students belong to networks outside the institution – people who know us, and who can support our wellbeing and learning. 

Providers are active in a range of networks – professional, commercial, local and central government. We could invite each 

other to walk in these different worlds.  

We see that students and providers can do more together than either of us has been able to achieve on our own, to actively 

involve tauira who are Māori, Pacific, disabled, queer, international, part-time, distance, mature, in vocations and 

employment in decision making.   
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  Akoranga - learning 

Key to implementing this mahi is the concept of ako, learning from 

and with each other.  

It’s through education that we learn the skills, knowledge and 

capabilities we need to fully participate in the changing workforce 

and in our communities. 

We’d like to work with providers to make sure that information is 

widely and easily accessible, to make sure there is time for tauira 

to get ready to contribute and participate in decisions. We’d like to 

help providers get through to students in ways that work for both 

of us, and suggest ways to reach more of us.  

We want to know what information providers are gathering from us, how useful it is, and what impact it has on decisions.  

We are ambitious for strong, ongoing, trusting student-provider partnerships where there is genuine commitment to grow, 

learn and work together. 
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Mahi tahi – working together 

For us, student partnership means recognising and 

directly involving students’ ideas, experiences, questions 

and concerns into decisions at all levels: from course 

development to service delivery to strategies, 

management and governance.  

Tuakana teina refers to the expectation that those who 

are ahead, leading or who know more, actively and 

regularly look behind to those who follow and help bring 

them up to the same place. Partners know these roles 

can be reversed at any time, and they value this aspect 

of the relationship.    

We want to help strengthen the resolve to keep  

pushing for improvement and innovating together.  

Honour the Treaty. Connect and learn from each  

other. Mahitahi. 
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5. Making it real 

Whakapakari - Strengthening student voice 

 

 

 

 

  

We’ll know we’re successful in strengthening student voice –  

whakapakari – when tauira are: 

Developing ways of working that fit their learning environment 

Receiving and passing on what was learned from previous cohorts 

Building capability and confidence to express student voice 

Planning and offering how student voice kaupapa will work during their learning 

Tapping into networks - in and outside the learning environment -to inform decisions. 
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     Some ways to make whakapakari real are: 

• Making time, space (over a meal is good) and tauira and staff expertise to reflect on the current state of student voice, what’s 
working and what isn’t 

• Asking each other – how well are we protecting each others’ rights under Te Tiriti?  

• What a student voice induction look like in your context; how might it be developed? 

• Tauira are developing welcome packs for students new to their networks and providers make sure the right packs get to each 
student.  

• Tauira networks have reasonably high turnover which has the benefit of continual renewal, with fresh eyes and minds being 
brought to the table. How can these transitions be made smoother to strengthen student voice? 

• Usually students have few opportunities to speak on behalf of other students and when they do, they’re not very experienced. 

• Support student leaders so they can hold themselves well in student voice situations and have more confidence.  

• Student representatives are often required to attend workshops, meetings, or discussions, where cultural competency, governance 
knowledge, and/or subject matter expertise is required. Often, they are in a jargon-heavy environment, and they have to operate 
with a lack of skills and knowledge amidst executives, academics, and government leaders. To represent learners effectively and 
with confidence, student representatives require training and capability development.  

• What training would be helpful for tauira in standing committees, at course and faculty level? 

• Students don’t always have the means and capability to take their voices as far as they need to. Find out what training or support is 
needed to build tauira confidence to speak their voice – is help needed to draft email or to role play discussions with tutors or 
people working in support services. 

 

 

 

  



20 

 

 

  

• Let tauira know the formal structures for decision-making – at service delivery, academic, management and governance levels and  
how they can be involved. How are Māori involved? What are some other gaps? 

• Talk about ways to make all tauira, kaiako and kaimahi feel safe and included in interactions with each other.  

• Break down jargon; communicate orally, through text and symbols, in languages relevant to tauira, in ways that accessible to 
disabled learners. 

• Provide guidance to take away administrative hurdles, such as room bookings, sharing and reimbursing costs.  

• Typical meeting settings don’t work for everyone: students with disabilities or chronic illnesses may prefer to engage online,  
or though email conversations. Tauira with parental responsibilities will want to work around time with tamariki. The only time  
left may be a small window mid to late evening, or before the breakfast rush. 

• Student representatives are passionate, but they have competing priorities. As well as studying, they are juggling other life 
commitments. These include part time employment, family commitments, and full time study on top of their student voice work.  

• Students want to feel supported, empowered and listened to. Find out who are the guides and mentors – on staff and in student 
networks - who can help strengthen student voice. Is there clarity around these roles and how they work? 

“We need to get rid of the assumption that tauira need to be spoon-fed;  
what we need is to be developed.” 
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Whakawhanaungatanga - Building connections with each other 

  We’ll know we are successful in building connections with each other –  

whakawhanaungatanga – when: 

 

Tauira and providers are engaging in ways that honour Te Tiriti o Waitangi 

 

Any and all tauira are informed and taking an active role  

in shaping decisions around learning experiences 

 

Tauira are respected and valued as experts at being students now. 

 

 

 

Connections are mutually beneficial to students and providers. 
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       Some ways to make Whakawhanaungatanga real are: 

• Get out of our comfort zones and meet in places that are important to different tauira and communities.  

• Run stuff at marae or community halls; come to us at rugby games or in the café. 

• Find common ground by having some values-based discussions 

• Māori have been excluded from having a voice because there is often only one seat at the table and that goes to Pakeha networks. 

Even when we are included, our value is often to perform tokenistic roles such as saying the karakia.  

• Do Māori have equal representation on boards and committees? What resources support them? How is the partnership reflected in 

Terms of Reference? 

• How are whānau, hapū, iwi involved in strengthening student voice? 

• Develop relationships, have regular touch points and continue conversations every day – that way it becomes a habit, like making 

the bed!  

• Tauira are informed and resourced to be prepared early for participating in decision-making and know what their role is.  

• When there’s only one student at the table, they can only speak of their own or their cohort’s experiences; they can’t represent the 

diversity of voices.  

• Often Pacific voice is forgotten or left out. Why aren’t there more seats at the table?  

• Share information often and widely – not just on a need to know or just in time basis. 

“If we’re not at the table, we’re on the menu. They’re talking about us without us” 
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• Agree on some ways to stay in touch with each other, and using each others’ communications channels.  

• Let tauira know about issues as soon as they arise and engage us from day one of any process rather than leaving it to the last 

minute to consult with us.  

• Be creative about ways tauira can hear from the Chief Executive and other senior leaders. Are there times when the CE can  

talk to Kaiako and Tauira together?  

• Knowing where feedback goes and closing feedback loops is important to us.  

• Information needs to be made actively accessible for students and not be hidden or difficult to navigate.  

• Prioritise building relationships with each other. Put time in at the beginning to get to know each other and do this properly – 

maybe make time for coffees together, or do this virtually.  

• Share how each other’s leadership groups work and how there can be open access  to leaders. 

• Offer each other places at routine meetings.  

• Set up online sessions about immediate and strategic issues 

• Who might be champions to help make connections – kaumatua? Sponsors? Alumni? 

• Ask what are the best ways for us to have authentic dialogue that results in actions that are meaningful for all of us? 

• Facilitate ways for students and their networks to meet together, and with other networks; invite Kaiako to come along.  
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• Let people know the value they bring to partnerships – ensure this is clear from the start.  

• Try meetings with a small group of tauira and a couple of kaimahi – this can make it easier to encourage and value student voice. 

• Test approaches to engaging students really early in decision-making, perhaps as a series of one on one conversations with 

feedback then taken to a larger group.  

• How can tauira be remunerated for efforts to facilitate student voice and take their place as representatives in forums with paid 

kaimahi? 

• Whakarongo – listen, be present in each others’ conversations. Hear the raw comments in context and get to know the  

experiences students are living. That’s so much better than investing time reading a dry report later. 

• Tell each other what hot issues are coming up and talk about the best ways to work through these together.  

• Offer suggestions for having regular open consultative discussions.  

• Ask about each others’ networks and how they might play a role in strengthening student voice.  

• Arrange a calendar of ‘meet and greets’ with each other’s networks (hapū and iwi, cultural groups, health providers, businesses ) 

and have them accessible to all.  

“Switch students on so we can see how we can drive a lot of improvements in this country.” 
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Akoranga - Learning with and from each other 
 

  

We’ll know we’re successful in learning with  

and from each other when: 

 

Tauira and providers are working openly and transparently 

 

Tauira and providers know what is expected of each other in the partnership and 

are motivated to keep working together 

 

Tauira and providers are learning how to share partnerships, measure progress, 

and reflect on what improvements they can make 

 

Tauira and providers are maintaining feedback loops to share information and updates, 

and reporting regularly on how the relationship is going 
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• Providers do not need to carry all responsibility to convene and facilitate hui, gather data, and provide feedback. Tauira are keen to 
take on these roles with support from providers.  

• Develop an institutional expectation that student voice is consulted and influences decision making  

• Tauira and providers can canvas each other’s perspectives on student voice – capture and report what is learned from this exercise 
and let people know what difference it will make.  

• Develop partnership agreements between tauira networks and providers 
o How will we work together? 

o How will we make decisions? 

o How will tauira be resourced, trained and valued? 

o What do pre-meeting arrangements look like? 

o How will we measure the growth of our relationship? 

• Tauira from different cohorts, programmes and backgrounds are regularly sharing their expertise on what it’s like to be a student 
now – think of some imaginative ways of doing this such as a video booth. 

• Review how visible student voice is in induction and handover material for new tauira and new Kaiako. Design resources that can be 
useful to both, maybe showing the standing committees and meetings, earlier data on the strength of student voice and current or 
recently resolved key issues.  

• Share research on good national and international examples of strengthening student voice  

• Support students to create contingency plans to know how to cope as a group if their leader or member becomes unwell.  

• Empower tauira to be leaders in cultural change at every level of learning. 

• Attend seminars and conferences together.  

• Prepare joint presentations or articles on student voice; share them with people inside and outside the institution. 
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• Invite feedback from community networks about how well the voices of tauira are being heard. Invite them to suggest 

improvements. Perhaps they could share some tips or coach Kaiako on ways to build confidence in tauira like them.  

• Find out what your peers are doing in their organisations to strengthen and learn from student voice? 

• What are the routines that help leaders reflect on how well they are hearing from Māori? from Pacific?   

and other distinct tauira networks? 

• We can show providers and other tauira what racial bias looks like, and work together on ways to address and eliminate it.   

• How are tauira and providers trained in using gender appropriate language, running accessible meetings? Tauira can help kaiako 
and kaimahi to use respectful language to discuss sensitive issues.   

• Different parts of the institution come together with tauira to identify gaps in student voice and work on improvement 

• Providers and tauira look to other institutions and countries to see how student voice / partnerships can be improved 

• Kaiako and kaimahi are meeting with diverse tauira to get messages and updates across to more students. What are some routines 
that would make this possible – at course level, at faculty level, across the organisation? How would you know if this was working? 

• Make sure feedback from tauira is captured and returned promptly. Set up some way to monitor standards of accuracy and 
timeliness.  

• Share information often and widely 

• When decisions are made, let people know in a timely way what the decisions are and why they are taken. Minutes of meetings are 
not a great tool for this as they don’t always show reasons for decisions, and can be hard for students to find.  

• Remember to let people know what happened as a result of their input; what was the impact of their contribution?  

“Say what we’ll do to help each other and stick to the promise – or explain why that isn’t possible.” 
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Mahi tahi- working together as partners 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

We’ll know we’re successfully working together as partners when: 

 

Tauira and providers are both giving practical effect to Te Tiriti o Waitangi 

 

Tauira and providers are shaping engagements together, and building routines  

to embed student voice in the culture of the learning environment. 

 

Tauira and providers are collaborating in partnerships that are mutually beneficial 

 

Providers and tauira have a tuakana-teina1 relationship, where the one who is ahead or more 

experienced is looking back and helping the other move forward; they know these roles can be 

reversed at any time, and they value this aspect of the partnership. 
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Some ways to make mahi tahi real are: 

 

• Partners continue to build an open door policy, open communications culture.  

• Protection, participation, partnership; we are in Aotearoa so Māori voice is front and centre.  

This is a change from routines where Pākehā voices are heard first.  

• Māori representation is equal as Pākehā representation. 

• Providers and tauira share responsibility for sustaining the relationship 

• Tauira and providers have agreed list of priorities for the partnership. Each year, partners identify key issues that need to be worked 
on, share goals and track progress on whether the agreed outcomes are being met. 

• Tauira and providers work with iwi, agencies, local government, businesses, and community organisations to progress these 

priorities.  

• Systems, structures, technology, programmes, capability building, partnerships, are in place to strengthen, capture, feedback, learn 
from and publicise the value of student voice. 

• Reward tauira participation in student voice – awards, remuneration, academic recognition.  

• Celebrate mahi tahi progress and success  

• Leaders can look beyond the confines of their own institution to see that kind of influence or sway students can have rebuilding 
their community; help people realise their potential.  
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• Pacific tauira and cultural associations meeting leadership teams to talk through issues and develop solutions that help both groups 

• Providers and tauira have courage to consider innovative ways to empower the learner voice in class, in faculty, in clubs and 
services, across the whole organisation 

• The principles and values for mahi tahi are agreed upfront, and regularly reviewed.  

• Student voice is at the heart of strategy, and people walk the talk 

• Tauira networks and providers both have roles in gathering student feedback from multiple sources, and in making sure action is 

taken on it.  

• Tauira are asking providers – what can we do to help you help us?  

• Providers are asking tauira – what can we do to develop all tauira to their potential 

• Be each other’s first point of call to partner and discuss issues in the face of external concerns 
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6. Progressing partnership stories from tauira 

 

This experience is about students partnering with university staff to improve teaching and learning.   

 

The Ako in Action programme paired six Māori and Pacific students with six lecturers to discover more about 

how teaching style can help students learn better. All the students were deliberately chosen from diverse 

perspectives and backgrounds, and everyone in the programme was encouraged to think of ourselves as both 

learners and teachers. We observed how the lecturers taught and responded to the students in their classes. We 

were able to meet regularly with them to ask questions and offer some constructive feedback.  

 

After ten weeks, the six students and six lecturers met together to discuss the overall structure of the academic 

classes. We worked together to build some new guidelines and resources which students and lecturers can use 

in future. We were able to help the lecturers understand what students need from them, and how they can 

structure classes to respond to students’ changing and diverse needs.  

To recognise our contribution in the programme, we each received a scholarship. 
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This experience is about student leaders and university staff building relationships based on trust. 

 

Student leaders like me are sometimes invited to sit on providers’ councils, boards and committees to contribute 

a student perspective to discussions and decisions. I wanted to be more informed and effective at representing 

other students, so I asked staff for help. They helped to pair me with a mentor from the Graduate Research 

School, and we began forming a strong relationship. We trusted each other and had one another’s backs.  

 

My mentor and other staff members helped support me to actively participate in the decision-making process. 

They really showed that they were prepared to listen to myself and other student leaders and take our feedback 

on board. My mentor gave me useful information, and I felt like I could fully participate in the committee and 

make valuable contributions on behalf of other students.  

 

Although we disagreed on certain issues, we were able to work through them over time and maintain our strong 

relationship. 
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This experience is about the relationships impacting on students with disabilities. 

 

Most tertiary education providers have disability assistance programmes, which can and should be informed by 

the voices of students with disabilities. However, students with disabilities tend to be quite scattered, and we are 

still trying to grow our representation across the tertiary sector. At my institution, the disability assistance 

programme would invite students with disabilities to speak at their events, but not to attend senior leadership 

team meetings.  

 

Students in my network understood how important and valuable it is for students with disabilities to be included 

in conversations with senior leadership. They understood that leadership decisions should be shaped by our 

opinions and everyday experiences.  

 

With our association’s support, we began to be invited to meetings with senior leadership throughout the COVID-

19 lockdown period. We were able to help create strategies to make sure our voices will be heard and included 

in decision-making, both now and in the future.  
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This experience is about students working with providers to improve consultation processes. 

 

Each year, universities must decide how to spend students’ fees. Students are extremely impacted by these decisions 

and should be able to help decide how our money is distributed. One year, our student association was given a massive 

budget cut from the university. We hadn’t been consulted and didn’t feel it was fair to cut our funding like we were any 

other academic department at the university. 

 

I decided to set up meetings with senior staff in our university’s finance department. Our association wanted to change 

the way the university decided how to spend student fees, and staff seemed keen to build a stronger relationship with 

students. We looked at how other universities decided to allocate their funds. We found some universities used joint 

committees with half staff and half students, and I helped set up a similar committee at our university.  

 

Staff in the finance department gave us relevant information, which we used to create accessible feedback surveys. We 

distributed them all around campus, and were able to get some in-depth, meaningful opinions from other students. We 

were able to use this data to negotiate with the university and reach a compromise about how fees are spent. We were 

really proud of helping to make this consultation process more collaborative so students can be involved in university 

decision-making processes.  
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This experience is about forging a new relationship between an institution and its students.   

 

When Te Pūkenga was set up in 2020, it created new opportunities for relationships with students across all its 

campuses. 

 

A group of student representatives are meeting regularly with staff. We are starting our relationship as a blank canvas, 

and neither us nor staff know what success looks like yet. We are all genuinely committed to partnerships and want to 

develop a relationship which benefits students and our institution. We all – students and staff – seem to have similar 

expectations and levels of knowledge, so there’s not such a power imbalance between us. 

 

We treat all our meetings as a co-design exercise and feed all the work we’ve done back to other students. Staff have 

also been meeting with students at all the different campuses, so they can learn more about our diverse strengths and 

needs and the communities we live in. It’s been such a positive experience for all of us. We’ve really been able to 

participate equally in decision-making and look forwards to our ongoing involvement.  
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This experience is about Māori student participation in university decision-making. 

 

Providers usually allocate places for students on key committees, such as the Academic Board. But these places are 

often given to students from the main student association, and voices of Māori students are much less represented.  

 

One year, members of the general student association decided to give one of their seats on the Academic Board to my 

Māori student association, because our two associations had a strong relationship. In the spirit of genuine Tiriti 

partnership, we all understood Māori needed to have a seat at the table and be actively involved in decision-making. We 

were so pleased to be on the Academic Board – it allowed us to actively represent tauira in spaces we couldn’t normally 

occupy or impact. Because we were on the Board, we were finally able to persuade the university to create and adopt a 

te reo Māori policy, which we had been working on for a long time! 

 

However, we were very aware that being on the Board was mainly because of our good relationship with the general 

student association, and not because of any university structures or policies to ensure Māori would automatically have a 

seat each year. Without these structures in place, we eventually lost representation on the Board and had our voices 

silenced once more.  

 

To better honour Te Tiriti, we hope to work with and alongside staff from our university to create clear expectations of 

inclusion and representation for Māori tauira. These new guidelines could include information on how our voices help the 

institution achieve their Te Tiriti goals, and processes for how we will feed information and decisions back to students and 

tauira.   
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This experience is about a Māori student association engaging with Māori student support services. 

Māori learners are diverse. Some may be related through hapū or iwi ties; others may have shared experiences together 

prior to our tertiary learning. Even though we may share many of the same goals, we each bring different perspectives, 

roles and approaches to our work. It’s important that institutions recognise this diversity when listening to Māori voices. 

Hearing from Māori support services isn’t the same as talking to Māori students directly. 

 

At my institution, some of the Māori support services team used to be leaders of our Māori student network. This had 

some advantages for us but created tensions when the line between student advocate and staff became blurred. At one 

point, I became leader of the student network. I sometimes felt pressured to act as an extension of the student services 

team and felt like I was representing staff and not always students. Because of this, some of the students in our 

association seemed to be uncomfortable going to events and workshops the support services team had helped to 

organise.  

 

To build a stronger relationship between students and our support services team, we could have convened a hui to 

discuss why things weren’t working. We also could have agreed to a clearer set of shared expectations at the beginning 

of our time together. 
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This experience is about Pacific student participation in Faculty decision-making processes. 

 

An ongoing priority for Pacific student networks is ensuring equity and access to a full range of university programmes 

and courses. At one provider, we had been trying to achieve this goal for years, but there was little engagement from 

staff, and nothing happened. 

 

Finally, one academic staff member recognised the need and opportunity at hand. They reached out to our association 

with a proposal for a quota of Pacific students in their degree programme. We were really excited to have a staff member 

on board, and finally able to make progress. We worked collaboratively with staff and other students, and made sure 

Pacific students had opportunities to engage meaningfully in decisions. We worked with dedicated Pacific engagement 

advisors to suggest the proposal to other academic staff at a Faculty meeting.  

 

We are very proud of achieving this quota and ensuring equitable opportunity for Pacific students across the university. 

Being able to influence decision-making within university structures was only possible with the collaboration and 

cooperation of students and staff.  
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This experience is about students collaborating with staff to improve student services.  

There are student organisations in every university which bring together students based on shared interests, culture, 

whakapapa and academic goals. We tend to recruit new members at orientation events each semester and then run 

activities throughout the semester to help our students transition to university life. In our university, Pacific student 

organisations come together every year to host our annual Pacific meet and greet. Our event is usually aimed at 

welcoming new Pacific students and helping them connect with different Pacific student groups.  

 

One year, we wanted to increase the size of our meet and greet and approached different faculties and departments 

across the university. We were able to collaborate with university support services staff to create an event of more than 

just student organisations. We were able to bring a whole range of university services together, including academic, 

pastoral, and health and wellbeing services. Many of our Pacific student organisations have multiple years’ experience 

connecting and networking with students. In turn, staff brought their knowledge and expertise which was invaluable for 

our event and wider collaborations. 

 

Our meet and greet was a huge success. Students and staff were able to collaborate and bring new Pacific students 

more information than ever before about the full range of university services. The following year, academic staff also 

attended, and Pacific students and their families were able to learn and understand more about university life and 

courses. Because of our collaborative approach, our meet and greet has continued to evolve and improve every year and 

has become a highlight on the university events calendar. We’ve been able to have significant impact on Pacific students’ 

ability to feel welcomed, connected and supported – at the time they need us most.  
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This experience is about a national students’ association collaborating with government to capture 

student voice across Aotearoa. 

COVID-19 has had a significant impact on all New Zealanders, including tertiary students. We at Te Mana Ākonga 

developed a survey to gauge the impact lockdown has had on tauira Māori in terms of learning and mental, physical, and 

spiritual wellbeing.   

 

We have strong and wide membership across the university sector, and knew what we wanted to ask, and ways of 

asking which would be best for our network. We were able to distribute the survey and collect a wide range of responses 

from tauira Māori at university. However, we don’t currently have such strong connections with tauira Māori in other parts 

of the tertiary sector, outside universities. We decided to partner with the Ministry of Education, so we could use their 

existing connections to help distribute the survey across other tertiary institutes.  

 

We have now collected survey results from tauira Māori in university, polytechnic, industry training organisations and 

private training establishments. We’ve written the results up into reports, which can help influence future tertiary institute 

and government decisions relating to tauira Māori. Partnering with the Ministry of Education has helped both us and them 

to reach and hear the diverse experiences of more tauira Māori across the tertiary education system.  
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https://www.uts.edu.au/staff/sally.varnham
file:///C:/Users/Meekn/Desktop/tudentvoiceaustralia.com/wp-content/uploads/2017/10/Creating-a-National-Framework-for-Student-Partnership-in-University-Decision171017.pdf
file:///C:/Users/Meekn/Desktop/tudentvoiceaustralia.com/wp-content/uploads/2017/10/Creating-a-National-Framework-for-Student-Partnership-in-University-Decision171017.pdf
http://studentvoiceaustralia.com/
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This mahi signals a commitment to stronger partnerships. 

It doesn’t solve all challenges but it does offer a way to reflect on current practice and to make the expectation of authentic partnerships real.  

 

“We want learners to walk away with their shoulders up,  

a bit more confident about themselves and their place in the world.” 

 

We’re keen to receive your stories and suggestions for improvement.  

Whano, whano! 

Haramai te toki! Haumi ē! Hui ē! Tāiki ē! 
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